In recent years, the significance of quality in higher education has been emphasised, with special emphasis placed on the opinion of students. The present paper analyses the attitude of college students towards self-study assignments as a factor essential for the development of generic competences, presently related to the widely discussed educational paradigms, such as student-oriented learning, metacognitive study strategies, and holistic personality development. The changes in the educational paradigms and recent fundamental and applied research reveal the importance of student independent work in the study process and the development of abilities necessary for learning, the enhancing of motivation, and the promotion of reflection and critical thinking. A new attitude towards the development of student
Background
The challenges of globalisation and modernisation of the contemporary world set new requirements for the study process. In recent years, increasing attention has been paid to the ability of self-directed learning, communication skills, and intellectual and moral qualities. In accordance with Rupšienė and Mažionienė (2011) , students' self-study became especially relevant due to the change from the traditional instructional paradigm to a constructivist learning one, where learning provides for learners' intensive independent activity. That is understandable, as one of the factors that affects the success of the studies is the experience of self-study. Educational literature has not yet come to a unanimous opinion about what should be DOI: 10.1515 /arhss-2015 -0002 Applied Research in Health and Social Sciences: Interface and Interaction, Vol. 12, No. 1, 2015 considered as self-study. Dictionary of the Lithuanian Language (2006), defines self-study as independently done work. To quote Rajeckas (l999) , in the formation of learner's autonomy as a personal quality and his skills for self-study, it is necessary to create the conditions that would naturally encourage one to act
independently. An important role is played by teacher who is to encourage learners for self-study, otherwise, it can be viewed by learner as not compulsory. As emphasised by Jovaiša (2007) , independence is inseparable from motivation, while the role of teacher is to enhance student motivation to independently look for the ways to act, to apply the possessed knowledge, to combine it, to independently pose research problems, and to solve them. Motivation is a complex construct, particularly as it relates to learning (Daly & Moira, 2010) . The idea of self-study is closely related to the constructivist philosophy which states that knowledge can not be inculcated (given): rather, it is to be mastered (constructed) (Pukelis et al., 2011) .
Student will be a more succesful learner provided teacher shows him the benefit of the taken course (Čiburienė & Guščinskienė, 2012) . Students'self-study is understood as the studies of individual modules of a study programme. In the process, students will study the theory of the course in depth, apply it when doing assignments, and analyse scientific literature and papers. On the other hand, student faces a problematic situation: how he should learn in order to master the content of the course and not to lag behind the latest developments in the field, and how to be able to use the latest information and later to apply it to one's professional activity. The way of learning is as important as the content of learning. Self-study can be understood as an independent learner's multiplane activity. The scientific literature relevant for the current research includes articles dealing with the specificity of autonomous activity and generic abilities in university studies (Teresevičienė et al., 2006; Tandzegolskienė & Pileckaitė, 2010; Stasėnaitė, 2010; Beaumont et al., 2011; Rupšienė & Mažionienė, 2011; Teresevičienė et al., 2012; Pukevičiūtė, 2012; Dudinskienė & Žydžiūnaitė, 2014) . The mentioned researchers investigate aspects of self-study organisation in higher school, the competences of learning to learn, the development of generic abilities through selfstudy, the levels of realisation of self-directed learning and their components, independence and self-study, etc,. however, research in the organisation of self-study that enables students to learn independently in college studies is missing. The view of college students in the area of social sciences on the aspects of selfstudy expression could help to improve the study organisation process in higher education. The following research questions were raised in this study: What is student attitude towards self-study assignments in the process of studies in study programmes in social sciences? What should teacher's activity be focused on to enable student to learn independently? Research focus was the students' attitude towards self-study assignments in the process of studies in study programmes in social sciences. The research aim was to identify the views of college students on self-study assignments in the process of implementation of study programmes in social sciences.
. DOI: 10.1515 /arhss-2015 -0002 Applied Research in Health and Social Sciences: Interface and Interaction, Vol. 12, No. 1, 2015 Theoretical framework of self-study organisation in higher school
In the studies of higher education, a clear trend can be observed of self-study, independent study, and learning to learn occupying an increasingly greater part of studies. The traditional instructional paradigm is being substituted for a new innovative paradigm directed towards the student-oriented learning methodology: its main principle is learner's active role in the learning process and the promotion of his personal responsibility and independence with the aim of his becoming capable of active, responsible, and independent lifelong learning and improvement (Jakubė & Juozaitis, 2012) . To train students for independent and creative activity is one of the key tasks of higher school. The use of self-study assignments, related to the chosen field of studies, in the study process is an effective way to achieve the intended learning outcomes.
Self-study assignments promote the mastering of the content of studies and contribute to the revealing of students' generic skills. Self-study in the study process is the basis of learning which enables student to learn independently, and later, the core of independent learning and self-education in the process of lifelong learning. What predetermines students' self-study? The factors of students' self-study include: 1) student involvement in authentic research projects; 2) specific qualities of the supervisor of self-study, such as the expertise in the research field, the experience, attention, and tolerance; 3) constructive advice and the provision of feedback; and 4) the culture of the independence promotion and maintenance in the institution (Pukelis et al., 2011) . The said factors are most closely related to teacher's work and his readiness to inititiate and organise student self-study. On the other hand, in the institutions of higher education, the activity of a competent and innovative teacher is reflected by a chosen educational paradigm whose structure includes the following key characteristics: a democratic style of teaching; the ability to use information technologies that ensure the interactivity of student learning; a wide range of teaching/learning methods used in the teaching process; and a favourable physical, social, and emotional environment ensured during the process of teaching (Daukilas, 2010) . For self-study, not only the process, but also the personal qualities of learner, the characteristics of cognitive processes, and the environment which may promote an interaction of several factors are of great importance (Teresevičienė et al., 2006) , the environment enables student to study independently, i.e. provides an opportunity to pursue purposeful teacher-controlled activities. Efforts are made to enable students not to merely imitate the textbook and teacher-provided materials, but to seek meaningful knowledge, to reflect, analyse, pose problems, and to independently find answers to problematic questions by means of additional sources of information (Stasėnaitė, 2010) . Accordingly, independent learning becomes an integral part of didactic and comes to influence the aspects of self-study organisation.
To quote Jatkauskienė (2012), independent learning is purposeful, systematic, independent, and autonomous activity of learner intended to acquire knowledge, to develop imagination, to perceive categories and concepts, and to form one's abilities, skills, and behaviour. The ability to find information and to critically evaluate it becomes more important than the knowledge of facts Herring (1998), Dagienė et al. (2002) , Vilkonis & Barabanova (2010) . As stated by Tandzegolskienė and Pileckaitė (2010) , in the discussions of DOI: 10.1515 /arhss-2015 -0002 Applied Research in Health and Social Sciences: Interface and Interaction, Vol. 12, No. 1, 2015 self-study, it is important to take into account an independent personality able to independently initiate learning, to be interested, to raise issues, to look for educational materials, to collect information, and to analyse it. Reinders and Balcikanli (2011) (in Teresevičienė et al., 2012) believe that, to promote students'autonomy in learning, it is important to develop the necessary abilities. On the basis of the constructivism and pragmaticism-based approach to self-study, the authors present eight stages in the selfdirected learning process: 1) indentifying needs; 2) setting goals; 3) planning learning; 4) selecting resources; 5) selecting learning strategies; 6) practice; 7) monitoring progress; and 8) assesment and revision, Self-study in the study process is a pursued goal, a form of work, and a teaching method. Moreover, it is through selfstudy that the research and social-evaluative experience is attained (Šedžiuvienė, 2013) .
Methodology Sample
The study was conducted in 2013 to 2014 -2015 . The study sample was the targeted and convenient. The population of respondents consisted of college students in social sciences (the fields of Education and Management) (a total n=148 ), (n=95 of the first and n=53 of the second year of studies).
Methods
The following methods were applied in the study the written survey using theclosed-ended questionnaire, analysis of statistical data by applying the SPSS for Windows 19.0.
Tool
The questionnaire was developed in compliance with the Methodology of Self-Study by means of e-Tools (Pukelis et al., 2011) . It presented major principles of student self-study organisation, common to all study programmes, however, they were specified in accordance with the specificity of the study field. The questionnaire consisted of 32 closed-ended statements. The reliability of the questionnaire (Cronbach ɑ) in the analysed sample was 0.83. It allowed us to identify the student attitude towards self-study assignments that were related to the chosen study field and that enabled them to learn independently. The scales of the questionnaire included: 1) the students' attitude towards teacher's organisation of self-study assignments; 2) the students' attitude towards the value of self-study assignments; 3) the students' attitude towards selfstudy-related consultations with teachers; 4) the students' attitude towards self-study methods; and 5) the students' attitude towards the assessment of self-study assignments.
Ethics
Research was based on principles of diagnostic ethics: benevolence, respect of personality, justice and right to receive precise information. 
Results
The research sought to identify the attitude of the students of study programmes in social sciences towards self-study assignments. The research findings revealed that the highest standard deviation was found on the scale The Students' Attitude towards the Value of Self-study Assignments (Table 1) . As witnessed by the findings, the respondents'attitude towards the value of self-study assignments differed. The lowest standard deviation was on the scale Students' Attitudes towards Self-study Methods. Hence, the respondents had similar views on self-study methods, however, the lowest mean on the scale (19.9), related to the students' attitudes towards self-study methods, proved that the respondents took rather a negative than a positive view of the methods of self-study. The analysis of the students' attitudes towards self-study assignments in the samples of the first and second years of studies did not reveal any statistical meaningfulness of the said difference ( Table 2) . As witnessed by the findings, the attitudes of the first and second year students towards self-study did not differ (p<0.05).
To establish whether the students' attitudes towards self-study differed depending on different study programmes (in the fields of Education and Management), the analysis of variance (ANOVA) was applied.
By means of Bonferroni correction, pairwise comparisons were performed between the scales of the student attitudes towards self-study. The results of the analysis revealed that the difference in the attitudes towards self-study of the students from the study programmes in the fields of Education and Management were statistically meaningful on the scale Students' attitudes towards the value of self-study assignments (p=0.047) ( Table 3 ). The obtained results suggested that the students of the study programmes in the field of Education took a more positive view of the value of self-study assignments than their peers from the study programmes in the field of Management. Moreover, even though the statistically meaningful correlation was not established, a statistical trend was observed with respect to the views of the students of the study programmes in the fields of Education and Management of the assessment of self-study assignments (p=0.08). As proved by the results, the students of the study programmes in the field of Education took a more positive view of the assessment of self-study assignments than those of their peers from the study programmes in the field of Management. DOI: 10.1515 /arhss-2015 -0002 Applied Research in Health and Social Sciences: Interface and Interaction, Vol. 12, No. 1, 2015 
Discussion
Scientific discussions on teaching/learning in higher school are based on the contemporary conception of studies, a holistic approach, and student experience. The findings of the conducted research and its conclusions encourage the continuation of the research and the discussion of the view of college students from different field study programmes on the principles of self-study organisation in higher school.
The analysis of the student survey results revealed how the students assessed self-study assignments and simultaneously identified some problematic fields in the organisation of self-study activities; the identification shall provide teacher with an opportunity to appropriately deal with the weaknesses of the academic process and shall help student to develop generic competences.
The present research proved that the students of education took a more positive view of the value and assessment of self-study assignments than the students of management. More attention should be pay to the ways of motivated involvement of students in the studies of the chosen theme and to the provision of value to the knowledge, abilities, and skills acquired in the self-study activities. As advised by Pukelis and Savickienė (2011) , in the process of self-study, students ought to be given both formative and summative asessment. The formative assessment is especially significant: when applied in the study process, it helps to critically assess the achievements of the studies or the results of professional activity. The summative assessment helps to summarise student achievements. It is well know that assesment defines the higher education curriculum in students' eyes (Ramsden, 2003) , and has a major influence on their learning (Biggs, 2003) , being viewed as a more powerful driver than teaching in determining what student do and how they do it (Beaumont et al., 2011) .
The results of the empirical research allowed to identify students' more negative than positive attitude towards the self-study methods and their variety; consequently, teachers ought to pay more attention to the ways of encouraging students to study independently and thus to more successfully organise the process of studies in higher schopol. Important aspects were highlighted in the analysis of the research by Gedvilienė et al. (2012) : for the development of students' generic abilities in the process of self-study, study methods based on project and team work principles, the focus on problem solution, and simulation of authentic situations were of particular importance as they emphasised student independence. In that way, interpersonal competences, the ability to solve problems and to take decisions, leadership, persistence, and the will to win were developed. The organisation of both student individual and increasingly important group self-study activities was facilitated by contemporary educational technologies. They provided an opportunity to radically reform the components of self-study motivation, activity, and assessment. On the other hand, according to Teresevičienė et al. (2012) , students who failed to master the fundamental concepts rarely became independent learners. The research conducted by Bobrova et al. (2012) revealed that the in-depth approach to studies was developed by rational learning and teaching methods that promoted student activity, independence in the study process, clearly expressed expectations, and teacher's responsibility for the quality DOI: 10.1515 /arhss-2015 -0002 Applied Research in Health and Social Sciences: Interface and Interaction, Vol. 12, No. 1, 2015 of teaching. The way of learning was as important as the content of learning (Čiburienė & Guščinskienė, 2012) .
Conclusions
The self-study in the learning process is the basis of learning which enables student to learn independently, and later, the core of independent learning and self-education in the process of lifelong learning. The characteristics of student self-study organisation in higher school include the following elements: teacher's organisation of self-study activities, the value of self-study activities, teacher's consultations to discuss the self-study assignments, the diversity of methods, and the objectivity of assessment.
The statements provided by the evaluation from among all the self-study organisation elements in higher school, the students of social sciences were inclined to take a more negative than positive view of the selfstudy methods that directed learner to certain parts of the teaching content in order to better master them. The way of learning is as important as the content of learning. The attitudes of the first and second year students of social sciences towards self-study did not differ, but the students of the study programmes in the field of education took a more positive view of the value of self-study assignments and teachers' assessment of selfstudy assignments than the students of the study programmes in the field of management. Thus, this is a very important the students the development of abilities necessary for learning, the enhancing of motivation, and the promotion of reflection and critical thinking.
